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　In this paper, I provide an overview of the theoretical roots and key concepts of 
UKHWRULFDOJHQUHVWXGLHV5*6DQGDWWHPSWWRGH¿QHUKHWRULFDOJHQUHWKHRU\,WKHQ
discuss implications of rhetorical genre theory for education, with specific focus 
on: the acquisition process, explicit instruction, discourse community and audience, 
simulation and authenticity, genre-learning strategies as empowerment, and teacher 
UROH
Introduction
　In the ‘80s and ‘90s, influenced by a range of theoretical developments related 
to language use, rhetoric and composition scholars in North America developed a 
new conceptual framework for genre that has revolutionized writing studies and 
HGXFDWLRQ5KHWRULFDOJHQUHVWXGLHV 5*6 $UWHPHYD	)UHHGPDQDV LW
has come to be called, has given us a new lens, allowing us to see written (and oral) 
communication in a new way and leading to a deeper understanding of how the form 
RIRXUFRPPXQLFDWLRQVLVWLHGWRVRFLDOIXQFWLRQV7KHUHVXOWLQJJHQUHWKHRU\KDVKDG














　　 　7RFRQVLGHU DVSRWHQWLDOJHQUHV VXFKKRPHO\GLVFRXUVH DV WKH OHWWHURI
recommendation, the user manual, the progress report, the ransom note, the 
lecture, and the white paper, as well as the eulogy, the apologia, the inaugural, 
the public proceeding, and the sermon, is not trivialize the study of genres; it 
is to take seriously the rhetoric in which we are immersed and the situations in 
ZKLFKZH¿QGRXUVHOYHV0LOOHUS
　7KLVSDSHULVGLYLGHGLQIRXUVHFWLRQV WKH¿UVW LVDQRYHUYLHZRIWKHWKHRUHWLFDO
roots of RGS; the second is list of key RGS concepts; the third is an attempt to 
GH¿QHUKHWRULFDOJHQUHWKHRU\DQGWKHIRXUWKLVDGLVFXVVLRQRINH\LPSOLFDWLRQVRI
UKHWRULFDOJHQUHWKHRU\IRUHGXFDWLRQ
Theoretical roots of RGS
　In this section, I discuss major theoretical developments which represent the 
roots of RGS: the New Rhetoric, speech-act theory, speech-genre theory, and social 
FRQVWUXFWLRQLVP
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The new rhetoric
　7KH1HZ5KHWRULF LV WKHQDPHJLYHQWRDUHGLVFRYHU\DQGUHDSSOLFDWLRQ LQ WKH
ODWWHUKDOIRIWKHWZHQWLHWKFHQWXU\RIFODVVLFDOUKHWRULFDOFRQFHSWV²DQGSDUWLFXODUO\
WKH LGHD WKDWGLVFRXUVH LV LQKHUHQWO\SHUVXDVLYH )UHHGPDQ	0HGZD\
Kenneth Burke (1950) pointed out the “necessary suasive nature of even the most 
XQHPRWLRQDO VFLHQWLILFQRPHQFODWXUHV´ )UHHGPDQ	0HGZD\DS$V
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%DNKWLQGHILQHVJHQUH LQ WHUPVRI LWVEDVH IRUP²WKH³XWWHUDQFH´$FFRUGLQJ WR
KLV WKHRU\DQXWWHUDQFHEHJLQVDQGHQGVZLWKDFKDQJHRIVSHDNHUV7KXVDNH\
IHDWXUHRIDQXWWHUDQFH LV LWV³DGGUHVVLYLW\´²RUGLVSRVLWLRQ WRZDUGDQDXGLHQFH
7KHH[SHFWDWLRQVRI WKDW DXGLHQFH DQGRWKHU IDFWRUV VXFKDV WKHLU ³YLHZVDQG








FRQVWUXFWHG LQ UHVSRQVH WRFRPPXQDOQHHGVJRDOVDQGFRQWH[WV³ )UHHGPDQ	
0HGZD\DS.HQQHWK%UXIIHHZKRDSSOLHG5RUW\¶VSKLORVRSK\WR
composition studies, explains “there is only agreement, the consensus arrived at for 
WKHWLPHEHLQJE\FRPPXQLWLHVRINQRZOHGJHDEOHSHHUV&RQFHSWV LGHDV WKHRULHV
the world, reality, and facts are all language constructs generated by knowledge 
FRPPXQLWLHVDQGXVHGE\ WKHPWRPDLQWDLQFRPPXQLW\FRKHUHQFH´  )UHHGPDQ
	0HGZD\DSTXRWLQJ%UXIIHH$QGVR LQVWHDGRIVHHLQJ WH[WV LQ WKH
WUDGLWLRQDOVHQVH²DV³FRQWDLQHUVRINQRZOHGJH´VFKRODUVKDYHFRPHWRXQGHUVWDQG
them “as part of the social process by which that knowledge, ‘the world, reality, and 
IDFWV¶DUHPDGH´)UHHGPDQ	0HGZD\DS
Rhetorical genre theory: Key concepts
　7KLVVHFWLRQGLVFXVVHVFRQFHSWV WKDW IRUPWKHFRUHRI UKHWRULFDOJHQUH WKHRU\
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genre as social action, situation and exigence, communicative purpose, discourse 
FRPPXQLW\V\VWHPVRIJHQUHVJHQUHHYROXWLRQDQGJHQUHIX]]LQHVV




HVWDEOLVKHVDVZD\VRI µDFWLQJ WRJHWKHU¶´0LOOHUS $QG WKDWDFWLRQ
“whether symbolic or otherwise, is interpretable only against a context of situation 
DQGWKURXJKWKHDWWULEXWLQJRIPRWLYHV´0LOOHUS









VLWXDWLRQV³ 0LOOHUS6KHDUJXHV WKDW ³DVDFWLRQ >JHQUH@DFTXLUHV
meaning from situation and from the social context in which that situation arose” 
0LOOHUS:KDWLVSDUWLFXODUO\LPSRUWDQWIRUJHQUHVWXGLHVVD\V0LOOHULV
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HODERUDWHV³:KHQZHVHHSDVWWKHXQLTXHQHVVRIDSDUWLFXODUVLWXDWLRQDQGUHFRJQL]H
it as familiar, we activate (at least provisionally) a structure we have previously 
GHFLGHG LVJHQHUDOO\ DSSURSULDWH WR WKDW W\SHRI> VLWXDWLRQ1HZDQG UDGLFDOO\
different types of situations call for new strategies, which may be embodied in new 
VWUXFWXUHV´&RHFLWLQJKLPVHOI
　Our utterances, then, are informed by the type of situation we find ourselves 
LQ DQGZH GUDZRQ RXU H[SHULHQFHV LQ VLPLODU VLWXDWLRQV WR JXLGH XV2XU
communications follow common patterns because they belong to common types of 
situations:
　　 　7KHDSSDUHQWO\ LQILQLWHQXPEHURIGLIIHUHQWSRVVLEOHVLWXDWLRQVUHSUHVHQWV
in reality a very much smaller number of general types of situations, which 















³$JHQUH LVDFODVVRIFRPPXQLFDWLYHHYHQWV«7KHSULQFLSDOFULWHULDO IHDWXUH WKDW
turns a collection of communicative events into a genre is some shared set of 
FRPPXQLFDWLYHSXUSRVHV´6ZDOHVS7KLVGH¿QLWLRQLVLQOLQHZLWK0LOOHU
LQLWVHPSKDVLVRQSXUSRVHRYHUIRUPDVGH¿QLQJFULWHULDIRUDJHQUH6ZDOHV
illustrates how communicative purpose can be used as a litmus-test for genre: 
“Correspondence… does not constitute a genre as it does not represent a coherent set 
RIVKDUHGSXUSRVHV´S






concluding “it is sensible to abandon social purpose as an immediate or quick 
method for sorting discourses into generic categories, while retaining it as a valuable 
ORQJWHUPRXWFRPHRIDQDO\VLV´S
Discourse community









writing across the curriculum and academic English now use the notion of 
µGLVFRXUVHFRPPXQLWLHV¶ WRVLJQLI\DFOXVWHURI LGHDV WKDW ODQJXDJHXVH LQD














　Discourse community is a valuable concept to RGS because it provides a 
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WH[W LVFRPSUHKHQVLEOH WRZULWHUDQG UHDGHUEXWQRWQHFHVVDULO\³FRKHVLYH´²RU
FRPSUHKHQVLEOHWRSHRSOHRXWVLGHWKHGLVFRXUVHFRPPXQLW\%LVKRSS
FLWLQJ6FKU\HU³$Q\RQHZKRKDVREVHUYHGUHSRUWVLQYDULRXVRUJDQL]DWLRQV
knows that what “counts” as a valid report changes from organization to organization 
LQ WHUPVQRWRQO\RIFRQWHQWEXWDOVRRIIRUPDQGVW\OH´6FKU\HUS
%D]HUPDQH[SODLQV WKH LPSRUWDQFHRI³FRQWH[WXDOFRQVLGHUDWLRQV´ WR WKH
success of an utterance:
　　　7KHFRQWH[WXDOFRQGLWLRQV LGHQWLI\VXFKWKLQJVDV WLPLQJRI WKHXWWHUDQFH
authority of the utterer; relationship between speaker and hearer; psychological 
state of the speaker and hearer towards the act, the utterance and each other; the 
VSHDNHUDQGKHDUHU¶VSHUFHSWLRQRIWKHVLWXDWLRQRIXWWHUDQFH WKHFRQYHQWLRQV
of language through which the utterance is enacted, and the kinds of particulars 
(propositions and predications) included, guide the creation of a successful 
XWWHUDQFH´S
　It is through such standards, and “restricting the communications of those who 
have not learned the standard forms,” that discourse communities maintain their 
³ERXQGDULHV´DQG³LQWHJULW\´&RHS
Systems of genres
　Another key contribution of RGS is the notion that genres are interrelated, which 
&KDUOHV%D]HUPDQOD\VRXWLQDQLQÀXHQWLDODUWLFOHFDOOHG³6\VWHPVRIJHQUHV
DQG WKHHQDFWPHQWRIVRFLDO LQWHQWLRQV´6\VWHPVRIJHQUHVKHH[SODLQV LQYROYH
“interrelated genres that interact with each other in specific settings” (Bazerman, 
DS7KHVH LQWHUDFWLRQVDUHFRQYHQWLRQDOL]HG LQ WKHVRFLDOVHWWLQJZLWK

神田外語大学紀要第22号





events in a laboratory on a certain date will not be sworn unless a challenge 
WRWKHSDWHQWLV¿OHG7KHLQWHUYHQWLRQRIHDFKRIWKHIROORZXSJHQUHVZLWKLWV
attendant macro-speech act, if successful, will have consequences for other 
JHQUHVDQGVSHHFKDFWVWRIROORZ´%D]HUPDQDS
　So “to achieve our ends”, Bazerman elaborates, “we must successfully hold 
XSRXUHQGVRI WKHJHQHULFH[FKDQJHV7KDW LVZHPXVWVXFFHVVIXOO\ LGHQWLI\ WKH
JHQHULFXWWHUDQFHDSSURSULDWHIRURXUQHHGVDWHDFKSRLQWDQGVXFFHVVIXOO\IXO¿OOWKH
FRQGLWLRQVWKDWZLOOFRQVWLWXWHWKHSHUIHFWHGDFW´%D]HUPDQDS7KHLGHD









so that their users have internal options and thus some freedom of expression, 
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GHSHQGLQJRQWKHJHQUH*HQUHVEHFDXVHWKH\H[LVWEHIRUHWKHLUXVHUVVKDSH
their operators, yet their users and their discourse communities constantly 
UHPDNHDQGUHVKDSHWKHP´SS








significant differences in approach and format, the sketchbooks still constitute 






FRPPDQGVWRQRYHOV*HQUHWKHRU\PD\DPRXQW WR OLWWOHPRUHWKDQWKLV WKDW
LW¶VKHOSIXO WREHDEOH WRVD\ WKDWZKHQSHRSOHGR URXJKO\VLPLODU VRUWVRI
textual things in circumstances perceived as roughly similar, then we are in 
WKHSUHVHQFHRIDFRQVWUXFWWKDW LVDUHDOVRFLDOIDFW²DQGOHW¶VFDOO LWDJHQUH
In doing no more than this, genre theory takes us a sizable step forward from 

神田外語大学紀要第22号
The Journal of Kanda University of International Studies Vol. 22（2010）





　%HIRUHSURFHHGLQJ ,W¶V LPSRUWDQW WRQRWHRQHGLVWLQFWLRQ7KH ILHOGZH¶UH
GLVFXVVLQJZDVRULJLQDOO\QDPHG1RUWK$PHULFDQJHQUHVWXGLHVE\)UHHGPDQDQG




systemic genre studies, Paltridge reports, genre is more akin to text type:
　　　7KHWHUPWH[W W\SHGHVFULEHVSDWWHUQVRIGLVFRXUVHRUJDQL]DWLRQWKDWRFFXU
across different genres, such as description, narrative, instruction, explanation, 
definition, exemplification, classification, compare-and-contrast, cause-
DQGHIIHFWGLVFXVVLRQ DUJXPHQW DQGSUREOHPVROXWLRQ WH[WV ,Q VRPHRI
WKH$XVWUDOLDQJHQUH OLWHUDWXUH VRPHRI WKHVH WH[WV W\SHVDUHFDOOHGJHQUHV
3DOWULGJH
　Systemic theory does, however, emphasize the “choices a speaker or writer makes 
IURPWKHODQJXDJHV\VWHPLQSDUWLFXODUFRQWH[WVRIXVH7KHVHFKRLFHVDUHGHVFULEHG
DVIXQFWLRQDOUDWKHUWKDQJUDPPDWLFDO´3DOWULGJHS%RWKUKHWRULFDODQG
systemic genre theory, then, focus on the social function and the importance of 
FRQWH[WDVZLWKPDQ\GLFKRWRPLHVWKLVRQHLVSODJXHGE\RYHUODS
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　7KH5*6PRQLNHUZDVFRLQHGE\$YLYD)UHHGPDQLQ³WRUHIHUWRWKDWERG\




given the inherent fluidity of the sociohistorical context to which genres 
UHVSRQG$UWHPHYD	)UHHGPDQSFLWLQJ)UHHGPDQ
　$QGP\GH¿QLWLRQEDVHGRQWKH5*6OLWHUDWXUHVXUYH\HGDERYHDJHQUHLVDW\SH
of utterance that recurs in situations perceived as similar in response to a typical 
VRFLDOH[LJHQFH8WWHUDQFHVUHVSRQGWRRWKHUXWWHUDQFHV LQV\VWHPVPDLQWDLQHGE\
discourse communities to serve their communicative purposes (and sustain their 
LGHRORJLHV%HFDXVHJHQUHVHYROYHWKHLUQDWXUHFDQEHIX]]\DWWLPHV
Implications for education
　In this section, I discuss the implications of rhetorical genre theory for education, 
within the following categories: the acquisition process, explicit instruction, 
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JR WKURXJK LQ OHDUQLQJ WRZULWH LQ WKH ODZJHQUH²LQEHLQJ³VRFLDOL]HG LQWR WKH
GLVFLSOLQH´)UHHGPDQS7KHSURFHVVVKHUHSRUWVLVODUJHO\VXEFRQVFLRXV
)UHHGPDQIRXQGWKDWKHUSDUWLFLSDQWVOHDUQHGWRZULWHLQWKHJHQUHZLWKRXWH[SOLFLW
LQVWUXFWLRQRQRUFRQVFLRXVDZDUHQHVVRI LWV WH[WXDO IHDWXUHV)XUWKHUPRUH WKH\
GLG WKLVZLWKRXW ORRNLQJDWPRGHOVRI WKHJHQUH²DSSDUHQWO\VWXGHQWV UHDGRQO\
IURPD WH[WERRNZKLFKUHSUHVHQWHGDGLIIHUHQWJHQUH)UHHGPDQVXJJHVWV WKDWKHU
participants learned to adhere to the rhetorical conventions of their discipline 




ve done in the past (particularly academic reading and writing); what the professor 
VD\VLQFODVVDERXWWKHDVVLJQPHQW²DQGWKHDVVLJQPHQWLQVWUXFWLRQVWKHPVHOYHVWKH
OH[LFRQDQG³OLQHVRIUHDVRQLQJ´SXVHGE\SURIHVVRU7$DQGWH[WERRNDXWKRUV
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RZQ²SDUWRIDFRPSOH[ZHERI EHOLHIV DVVXPSWLRQVDQGNQRZOHGJH %$.
:RRGVWKDWFDQQRWEHZLSHGFOHDQHYHU\WLPHWKH\WDNHDQHZFODVV3HUKDSV
LW FDQRQO\EHDGDSWHG ³$FFRPSDQ\LQJ >VWXGHQWV¶@EURDG VFKHPD´)UHHGPDQ




since their English-medium schemata is considerably smaller, may not have the 
VDPHDELOLW\WRZRUNIURPDGLPO\IHOWVHQVHRUWRVHOIFRUUHFW








position”, which holds that we store particular information about each instance of a 
JHQUHDVRSSRVHGWRJHQHUDOLQIRUPDWLRQDERXWWKHJHQUHLWVHOI6D\V6ZDOHV
　　　>%HFNHU@XVHIXOO\ HPSKDVL]HV WKHZHOODWWHVWHGSKHQRPHQRQ WKDW HDFK
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FRQVLGHULQGH[LFDORISHRSOHZHOONQRZQWRXV6RLW LVWKDWPHPRU\RIa text 
(as opposed to memory of textDOORZVXVWRPDNHFRPPHQWVOLNHµ7KHLPDJHU\
here seems reminiscent of The Waste Land’«6ZDOHVS
　7KHSDUWLFXODULVWSRVLWLRQZRXOGVHHPWRKROG WKDWPRGHO WH[WVDUH LPSRUWDQW
WRJHQUHDFTXLVLWLRQ,QIDFW WKRXJK)UHHGPDQUHSRUWV WKDWPRGHOVZHUHQ¶





is not necessary for the acquisition of even very sophisticated school genres” 
)UHHGPDQS)UHHGPDQ¶VDUJXPHQWKLQJHVRQSDUDOOHOV VKHGUDZV
EHWZHHQFKLOGDQGDGXOW OHDUQHUV²WKH LPSOLFDWLRQ WKDWVLQFHFKLOGUHQGRQ¶W OHDUQ
H[SOLFLWO\ DGXOWVPD\QRW HLWKHU²DQG6WHSKHQ.UDVKHQ¶V  WKHRU\ WKDW
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Discourse community and audience
　7KHH[SOLFLW WHDFKLQJGHEDWHDVLGH)UHHGPDQ¶VVWXG\LV LQWHUHVWLQJDV LW





a distinct discourse community in their own right:
　　　Except in exceptional cases of well-knit groups of advanced students 
already familiar with much of the material, an academic class is unlikely to be 
DGLVFRXUVHFRPPXQLW\DW WKHRXWVHW+RZHYHU WKHKRSHGIRURXWFRPHLVWKDW
LWZLOOIRUPDGLVFRXUVHFRPPXQLW\0F.HQQD6RPHZKHUHGRZQWKH
line, broad agreement on goals will be established, a full range of participatory 
PHFKDQLVPVZLOOEHFUHDWHGLQIRUPDWLRQH[FKDQJHDQGIHHGEDFNZLOOÀRXULVK
by peer-review and instructor commentary, understanding the rationale of and 
facility with appropriate genres will develop, control of the technical vocabulary 
in both oral and written contexts will emerge, and a level of expertise that 
SHUPLWVFULWLFDOWKLQNLQJEHPDGHPDQLIHVW6ZDOHVS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instructor (presumably discussing a religion paper) even advises a student to “assume 
WKDW>WKH\ZHUH@ZULWLQJWRDQDXGLHQFHWKDWKDVQHYHUKHDUGRI*RG´S
　Despite such advice, students have to keep in mind their real audience, which is 
DOZD\VWKH7$RUSURIHVVRU³'RURWK\:LQVRU´UHSRUWV*LOWURZ³REVHUYHG
engineering students composing an introduction that they imagined their teacher 
UHDGLQJEXWZKLFK WKH\VDZWKHPVHOYHVDGGUHVVLQJ WRVRPHRQHZKRGLGQ¶WNQRZ








7KH\DOVRQRWH WKDW WKHSURIHVVRU¶VDSSURDFK WR VWXGHQW WH[WVZDVQRW WKDWRID
ZRUNSODFHVXSHUYLVRU²KHUHDGDVDJUDGHUVHSDUDWLQJWH[WVLQWRSLOHVDFFRUGLQJWR
potential grades, and overlooking textual inconsistencies or shortcomings when he 
VDZHYLGHQFHRIVWXGHQWOHDUQLQJ7KHDXWKRUVVXJJHVWWKDWEHFDXVHWKHVWXGHQWV¶UHDO
motivation is demonstrating knowledge to their professor in order to get grades, their 
SXUSRVHDQGDXGLHQFHUHPDLQLQWKHDFDGHP\6XFKVLPXODWLRQVLQDVHQVHDFWXDOO\
FRQVWLWXWHVJHQUHVLQWKHPVHOYHV
　It is the idea of preparation for a future context, a future audience, a future 
GLVFRXUVHFRPPXQLW\WKDWFRPSOLFDWHVHGXFDWLRQ,IZHVWD\LQWKHSUHVHQWFRQWH[W

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WKH LVVXHGLVVROYHV ,Q WKLVVHQVHDQ\VLWXDWLRQPD\EHFRQVLGHUHGDQDXWKHQWLF
FRQWH[W)UHHGPDQH[SODLQV³6FKRROZULWLQJKDVDUHDOFRQWH[W²QRWWKHLPDJLQDU\
situation specified in some assignments (from ‘you are an irate customer writing 
WRWKH3UHVLGHQWRI$LU&DQDGD¶WRHODERUDWHGµFDVHV¶EXWWKHFODVVURRPLWVHOIDQG
DOO WKDW LWHQWDLOV´)UHHGPDQS"$QGIROORZLQJ6ZDOHV¶GHSLFWLRQRIWKH
classroom as discourse community, the teacher is a real audience, and the classroom 
SURGXFHVUHDOH[LJHQFLHV ,QDVHQVHXVLQJ WKHFODVVURRPDVDVLWHRIVLPXODWLRQ
GHYDOXHVWKHUHDODFDGHPLFFRQWH[WWKDWLWUHSUHVHQWV
　)UHHGPDQ$GDP	6PDUW GR KRZHYHU QRWH VRPHEHQHILWV RI FODVVURRP
VLPXODWLRQ7KHUHZHUHVLPLODULWLHVEHWZHHQWKHDFDGHPLFDQGZRUNSODFHJHQUHV
especially in the type of argumentation used: “the kinds of claims made, and the 
ZD\VRIMXVWLI\LQJVXFKFODLPV«VSHFL¿FDOO\WKHHFRQRPLFSDUDGLJPDQGLWVPRGHO
RIKXPDQEHKDYLRUEDVHGRQ UDWLRQDOH[SHFWDWLRQDQGXWLOLW\PD[LPL]DWLRQ´ S
³:KHQVWXGHQWV OHDYH WKHXQLYHUVLW\ WRHQWHU WKHZRUNSODFH´ WKH\DOORZ
“they may have acquired, in part as a result of their writing in disciplinary courses, 
the intellectual stance, the ideology, and the values necessary for their professional 
OLYHV´S
　7KHH[SHULHQFHRIHQWHULQJDFODVVURRPGLVFRXUVHFRPPXQLW\DQG¿JXULQJRXW


















He describes a project he designed for engineering students in which they worked 




he argues, “if the pieces of writing they do in class can become genuine pieces 
of communication with real audiences, such as other students, visitors, the local 
QHZVSDSHURURUJDQL]DWLRQ´3DOWULGJHSGUDZLQJRQ+HGJH6R
H[WHUQDODXGLHQFHVFDQEHLQYRNHGLQDXWKHQWLFZD\V
Genre-learning strategies as empowerment
　If classrooms are unique discourse communities that cannot completely simulate 
target discourse communities, and if students are going to need to learn new genres 
each time they enter new communities, it makes sense for teachers to focus on genre-
OHDUQLQJVWUDWHJLHVWKDWFDQEHUHDSSOLHG,WDOVRPDNHVVHQVHWRVKDUHJHQUHWKHRU\
195
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with students, so they better understand the connection between text form and social 
DFWLRQ
　2QHHPSRZHULQJDSSURDFKLVWHDFKLQJVWXGHQWVWREHFRPHJHQUHDQDO\VWV6ZDOHV
suggests that discourse communities can be studied using ethnographic approaches 
LQRUGHUWRJHWDWWKHFRQWH[WXDOIDFWRUVDWSOD\3DOWULGJHUHSRUWVWKDW-RKQV
(1997), and Prior (1995) also herald the benefits of students doing ethnographic 
DQDO\VLVRQWKHFRPPXQLWLHVWKDWSURGXFHWKHLUWDUJHWJHQUHV7KLVDSSURDFK¿WVZLWK
OHDUQHUDXWRQRP\WKHRU\DVLWDOORZVVWXGHQWVWRFKRRVHWKHJHQUHVWKH\LQYHVWLJDWH²








that they experience the rhetorical exigences as insiders within the relevant 
FRQWH[WVDQG WKDW WKH\DUHERWK µSXVKHG¶DQGµJXLGHG¶ LQ WKHLUDWWHPSWV WR
UHVSRQGDSSURSULDWHO\WRWKHVHH[LJHQFHVS









　I think RGS has a lot to offer learners with an interest in seeing beyond the forms 
RIGLVFRXUVH,WKLQNLWFDQSUHSDUHXVWRQHJRWLDWHQHZVLWXDWLRQVDQGEHVXFFHVVIXO
LQDQ\VRFLDOVSKHUHV7HDFKHUV LQWHUHVWHG LQJHQUHEDVHGLQVWUXFWLRQ, WKLQNFDQ
strengthen their practice by considering the intricacies of the genre acquisition 
process, cultivating academic discourse communities, and striking a balance between 
VLPXODWLRQDQGDXWKHQWLFLW\
　As we go forward, I think we will need more published examples of pedagogical 
XQLWV OLNH6ZDOHV¶RQHRQDFDGHPLFFRPPXQLFDWLRQV:HZLOODOVRQHHGUHVHDUFK
VWXGLHV WKDW LQYHVWLJDWH WKHVHSHGDJRJLFDOXQLWV)RUJHQUHEDVHGLQVWUXFWLRQWREH
VXFFHVVIXOZHQHHGWRUH¿QHRXUSUDFWLFHFROOHFWLYHO\
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